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USING THE MODULES:  
TEACHER’S NOTES SUMMARY

EACH MODULE:

• focuses on a broad topic area which has been selected for its relevance to mid-teens students attending short 
courses in the UK and Ireland.

• covers the same grammar areas, while the lexical areas are linked to the specific topic areas of each one.
• provides material for one week’s work, combining in-class and out-of-class activities.

The modules can be used in any order.

ORGANISATION: STUDENT’S MODULES and TEACHER’S MATERIAL
After the initial ideas for getting to know the class and establishing the course objectives, the material 
is organised in the following order. See page 1 of the module.

IN CLASS: DAYS 1-5

DIVING INTO ... the topic area.
The content is organised into 5 days, each day containing:

• 5 pages of input material and activities.
• 1 page of extension activities and project building.

i.e. 6 pages per day. 

REVIEW QUIZ
2 pages for a quiz on some of the key activities done during the week and for the students to make up their own quiz.

LANGUAGE WORKOUTS
4 pages of language-focused activities to reinforce key functional areas, each progressing through three sections:

 Think and check           Think and write           Create and speak

AUDIO AND VIDEO
The audio and video sequences can be used for speculation, understanding and discussion The Day 2 video 
sequences include 5 short conversations and are used for speculation, discussion and as a starting point for role play.

In the Day 4 video, two vloggers discuss topics related to the focus of the module. 

OUT OF CLASS: PERSONAL PAGES

TRIP WORKSHEETS
2 pages for use on Trips, to record individual experiences.

JOURNAL
6 pages to record individual thoughts, experiences and language from the local environment noticed during the week.

LANGUAGE SUPPORT

LANGUAGE BANK
A reference section including the key functional and structural grammar areas likely to be used during the week.

The areas covered are common to all the modules, but the vocabulary used in the examples reflects the topic area of 
each title.

There is space for the students to annotate and add their own examples.

LEXICAL SUPPORT
Key lexical areas relating to the topic, with space for the students to individualise it and add their own examples.

A

B

C



Dive In! Teacher’s Notes. NP00850130695 – Delta Publishing 2019 3

THE DAY TO DAY BRIDGE

DOING THE PROJECT

The project will last three days or more (ideally five). It consists of a planning day (Day 1), out and about days  
(Days 2-4) and a wrapping up and presentation day (Day 5). 

Ideally, students will be able to go out into the local area, collect pamphlets, take photos, look for interesting texts 
(signs, posters, shop names…) to record, find out about the local area, and will speak to and interview local people. 
If they have a host family, they can also interview members of the family.

BUILDING THE PROJECT

The project is based on exploring the local environment and is linked to the topic area of that title.
It is suggested that the project is developed day by day, progressing through these stages:

ICONS

 JOURNAL REMINDER      LANGUAGE CLOSE-UP

 LISTENING + TRACK NUMBER      PROJECT LINK      VIDEO

THE PROJECT

Getting started
1

STAGE

How’s it going
2

STAGE

Working together
3

STAGE

Putting it  
together

4
STAGE

Sharing what  
you did

5
STAGE

Organising the 
groups, discussing 

what to focus 
on, where to find 
information, and 
how to present it.

Checking on the 
first day’s experience 
and identifying any 

changes of plan 
needed.

Comparing and 
sharing individual 

information.

Deciding how 
to present the 
project, any 

changes needed, 
and organising 
and practising 

the presentation.

Presenting the 
project, looking 

at other projects, 
discussing classmates’ 
reactions, and ways 

of commenting 
positively.

The sixth page of each day contains two sections.

The first part picks up on ideas or language points which may have come up during the preceding In Class activities.

This allows you and the students to focus on anything of particular interest and for them to find ways of exploring 
the topic further, individually or in class.

These suggestions will be useful in situations lacking the time or facilities to develop a whole project.

There are lots of interactive 
Dive In related activities on 
Kahoot, suitable for in and out 
of class. You can find these 
activities on our website and 
on Delta Augmented.
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DAY 1: IN CLASS

BEFORE YOU BEGIN: GET TO KNOW YOUR STUDENTS

As you ask names, memorise them by repeating the names several times: 

So this is Maria…. Maria and Giovanni. ….. Giovanni, Maria and Marta….  
So we have Marta, Giovanni, Maria, Elena, Erik…

Paper or invisible ball name game. 

The group stands in a circle, including the teacher. Each student says their name. 

The teacher (‘Alex’) starts by throwing a paper ball or an imaginary ball to a student, saying From Alex to…..Giovanni. 

The student then throws to another student, saying From Giovanni to …. Yumiko. Continue until most of the names 
have been learnt. 

Alternatively, start in a circle, but instead of throwing a ball, walk across the circle saying From (Alex) to (Giovanni), 
and take the student’s place. They must then start walking to take another student’s place.

The activities on page 2 of the module will also help learn names and gel the group.

Allow ten minutes approx. for students to think about and complete the inside front cover. Then put them 
into small groups to discuss their answers. Monitor, help with language and take notes to help you diagnose 
what they will need.

Take notes to help you remember your students and their names. 

Student’s name Appearance  
(hair, height..)

Clothes on day 1 
– colours etc

Where they’re 
sitting

Who they seem 
to get on with

Other memory 
cues 

1

2

3
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 » PAGE 1 DAY 1: LOOKING AT THE CONTENTS

Tell students to look through the contents list, then flick through the module to have a look at what each 
section contains.

Allow them to work in pairs to formulate any questions they might have for you.

Remember! They will be quite anxious today! Support them as much as possible.

Spend 5 to 10 minutes asking and answering any questions. Be sure to draw their attention to

a)  The journal pages, where they can write whatever they like, whenever they like. The cues are there to guide 
them, but they can change them, and add more.

b)  The doodle boxes and boxes for notes. Encourage them to draw and take notes as they work through the 
material. They can be as creative as they like. Agree NOT to mark or write on any of their doodle and notes 
boxes.

c)  The grammar and vocabulary reference sections on pages 46-56, where they can find examples and add 
their own notes and example sentences.

d) The ongoing project.

e) The Trip Worksheets.

Put students in small groups to brainstorm the kind of things they think they could talk, read or write about 
related to the topic. Encourage them to expand their ideas. 

You may want to draw a mind map on the board to encourage students to create their own. Tell them they 
don’t have to copy yours, but can categorise as they wish.

4

5

6

IDEAS

Food likes 
and dislikes

Meals and 
mealtimes

Gifts and 
souvenirs

Health matters

Cultural variety
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 » PAGE 2 DAY 1: IN CLASS

BEFORE YOU BEGIN

Review what students have found out about each other, so far. 

Mix students up and ask them to tell each other about classmates they have spoken to. Check everyone has 
learnt the group’s names. 

DIVING INTO FOOD LIKES AND DISLIKES

Students look at the photos and, working in pairs, think of as many words as possible to refer to what they see.  
Tell them to label the photos.

Elicit all the words as a class and write them on the board. Allow students time to note down new words.

The photos show: baked beans, herbs, lemon, cold meat, salami, porridge, prawns, crisps, sausages, fork, spoon, 
frying pan, bowl, packet, plate

CLOSE UP

Ask students to read the questions and think about their answers. Allow them time to takes notes, if needed.

Put students in pairs or threes and tell them to discuss their answers to the questions.

Ask one student in each group or pair to report back to the class. Discuss everyone’s answers and find out which the 
most popular foods are, what they are discovering etc.

ABOUT YOU

Working individually, students think of four interesting things about themselves they can share with a new partner. 
Refer them to the suggestions, then give them time to make notes. 

Put students in small groups of three or four. Tell them to share their four pieces of information and to ask each other 
questions. 

E.g. My least favourite school subject is History.
       Why?
 Because we have too much homework.
       I don’t like History, and I don’t like Sport.
 Last summer, I had a salad with insects in it!
       Yew! What did you do? etc

Find out if there were any surprises, then draw students’ attention to their journal pages where they can write about 
their new classmates if they wish.

PICNIC TIME

Tell students they are going to tell the story of the photo and think of the conversation between the people in it.

Put them in pairs or threes and ask them to write ideas in the circles.

While you monitor, make notes on potential language or pronunciation issues, etc.

Draw three circles on the board. Elicit all the ideas and write them in the circles.

As a class, build up a story. Ask Why are they there? What were they doing? What are they doing? What can they 
see? What are they talking about? Etc.

You can use this activity to find out how many tenses etc. your students know.

YOUR NOTES

____________________________________________________________________________________________________

____________________________________________________________________________________________________

1

2

3

4
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 » PAGE 3 DAY 1: IN CLASS

FOOD AND YOU

PRE-READING
Tell students to read and complete the sentences so they are true. If necessary, check the meaning of can’t stand and 
suggest ways to complete the gap (I can’t stand the taste / smell / texture / colour / look of it etc.).  

Put students in pairs or threes to compare their sentences and find out if they have any likes or dislikes in common.  

Compare likes and dislikes as a class.

BLOG POSTS: YUM AND YEUCH!
Look at the title of the blogposts. Find out how students say Yum and Yeuch in their own language(s).

Ask students to scan the blog posts to see if any of the foods they mentioned in their gapped sentences are 
mentioned in the texts.

Put students in groups of three and ask each student in the group to choose one of the texts. They read their text 
quickly and find all the kinds of food mentioned. Ask them to underline all the food words. 

Then tell them to circle the ones not shown in any of the photos on pages 2 and 3. 

Groups then check their answers, showing each other the underlined and circled words. 

Check as a class. 

Key: Underlined and circled: strawberries, carrots, hummus, toast, jam, baked beans, cold meat, porridge, prawns, 
crisps, sausages
Underlined: ham, cranberry, roast chicken, wasabi, ginger, meat, burgers, fish, fish fingers, chips, ketchup, bread,
peppers, salt, vinegar, cheese, onion, fruit, grapes, cereal, honey, yoghurt, raspberry, apricot, peanuts

Students then tell their partners about what they read and decide which of the three bloggers they are most like.

TALK ABOUT IT!

Still in their groups of three, students discuss their answers to the questions.

Point out the word tricky and explain the meaning if necessary (= not easy).

Discuss the answers to the questions as a class.

NOTES AND OBSERVATIONS

Vocabulary asked for:

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

Pronunciation:

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

Other:

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

5

6
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 » PAGE 4 DAY 1: IN CLASS

LANGUAGE FOCUS: TALKING ABOUT PAST LIKES AND DISLIKES

Students look for the missing words on page 3 and complete the gaps. 

Key: to like

Tell students to choose the correct option.

Key: to have

Ask students to circle the words that tell them the situation has changed. Compare as a class.

Key: Suggested answers: prawn cocktail….when I was little, but now…  the classics  /  and I ate too much….. 
so now …carrots or peppers

7

TIP

Read the tip as a class (point out that students can use adverbs of frequency for habits in the present eg usually, 
often, generally, normally). 

Ask students to write their own example sentences in the spaces provided. 

Ask volunteers to read out their sentences.

Read the box together and ask students to write an example sentence using be keen on in the box, to the right 
of the given examples.

HOW ABOUT YOU?
Look at the ideas in the word cloud as a class. Check meaning. 

Tell students to choose five things to talk about. They decide if A) they liked them in the past but not now (or didn’t 
like but like now), or if B) they liked them in the past AND now. 

Point out that they will need used to / didn’t use to to talk about A, and was / have always been / am keen on to talk 
about B.

Demonstrate by giving your own examples, e.g. I used to watch The Simpsons but I don’t watch cartoons at all, now. 
I was always keen on toy cars, and I still have some!

Give students a minute or two to think about their sentences and allow them to write them down, to support 
processing and self-confidence. 

In pairs, students take turns to tell a partner about their sentences. Encourage them to ask each other questions for 
more information.

NEW EXPERIENCES

Students think of four more past or present likes or dislikes. They then think of any new words they will need to talk 
about these, look them up and write them down. Put students in small groups to share their words.

Ask them to try new things while they are here, and to write about them in their journal pages. At the end of the 
week, review this language by asking them to report back on the new experiences and whether they liked them.

____________________________________________________________________________________________________

____________________________________________________________________________________________________

8
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 » PAGE 5 DAY 1: IN CLASS

TALKING ABOUT FOOD
Find out which of the words students know and which they can guess (possible cognates, e.g. delicious, fantastic, 
incredible ...). 

Check the meaning of the remaining words and ask students to work in pairs to write them in the correct columns. 

Check as a class.

Key: 
Good: amazing, awesome, delicious, fantastic, incredible, moreish. 
Bad: awful, disgusting, revolting. 
OK: alright, unusual. 
Taste: bitter, (creamy), delicious, (fizzy), hot, spicy, strong, sweet. 
Texture: chewy, creamy, crunchy, fizzy, hard, soft, sticky

Ask students to work in pairs, to decide which of the words can be used to describe drinks.

Check as a class.

Key: all of the good, bad, ok and taste adjectives, plus creamy, fizzy and soft (soft drinks = non-alcoholic drinks, 
generally sweetened, fizzy drinks).

Ask volunteers to mime one of the adjectives each for the class to guess. Encourage students to use humour. Be 
prepared to mime one yourself to start off.

Note: mime is a good way to convey meaning and is memorable for students. You may choose to use mime to 
support meaning when presenting these words, but you can also put students in pairs to take turns miming and 
guessing the words after categorising them, to aid memorisation.

LISTEN UP!
Point out that people of different ages and in different regions say ‘Awesome!’ in different ways, e.g. Sick! Wicked! 
Sweet! Gucci! Etc. Ask students to find out how people of their age and older people say it, where they are staying.   

Remember to ask them to report back later in the week.

LISTEN CAREFULLY!

Tell students to listen to the recording and to circle the correct option. Check as a class and ask how they know. 

TRACK 2 (Audio script on p45)

Key: like, like, dislike, ‘not sure’

Play the recording again and ask students to work in pairs to complete the questions. 

Check as a class.  

NOTE: This activity is for recognition, not production. Check answers orally and write correctly on the board, so 
students who wish can correct them, if necessary.

Key: What are you eating?   What is it like?   What does it taste like?

TIP

Read the tip together. Then play the recording. 

Ask students if they can hear the difference. Elicit a possible answer for each question (so nine answers in total). 

TRACK 3 (Audio script on p46)

Play again for students to listen and repeat.

Play again for half the class to listen and repeat, and the other to choose an answer that’s true for them and answer. 

Then reverse roles.   Finally, ask open pairs (across the room) to ask and answer the questions.

9

10
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FOOD EXCHANGE

Read the task as a class. 

Ask students to think of their dishes or food, and take notes. Then, working in threes, they take turns to ask and 
answer questions.  

When they have finished, divide the class into three groups, with one member of each group from the previous stage 
in each group. Tell students to tell their new group about the conversations they had in their three.  

Report back as a class. 

Then allow some journal time.

LISTEN UP!
Tell students to listen out for the adjectives in the good and bad column in 9, during their stay. Ask them to note 
where they hear them in their journal.

11
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 » PAGE 6 DAY 1: IN CLASS

LIKES AND DISLIKES EXCHANGE

Put students in new pairs. Ask them to tell each other about a kind of food they either love or hate.

Tell them that the photo of the toast and Marmite and the short texts are related to the girls in the photos below. Ask 
them to read the texts, look at the photos and guess the connection.

Ask students to close their books for a moment and remember how Marmite is described; ask What’s Marmite like?

Key: It’s thick and dark brown. It isn’t sweet, but it isn’t salty. It’s savoury and strong-tasting.

Find out if students have tried Marmite, if not whether they would like to.  Then ask students to answer the last 
question in the text: whether there is any kind of food in their country that people either love or hate.

Point out that the expression It’s a marmite thing can refer to other things people either love or hate (styles of music, 
bands or singers, film stars, films, TV shows …). Find out if they can think of any ‘marmite things’.

Ask students to look at the second photos and tell you what they think the girls can taste / smell, how they think 
they feel and what the girls are thinking.  

Discuss as a class.

Working in small groups, tell students to brainstorm questions that the girls could ask each other, and that a third 
friend could ask the girls. Encourage students to use the language seen so far. 

Ask a group to read out a question. Elicit at least three answers from other groups. They should use their 
imaginations.  Ask a different group for a question and elicit answers. Continue until each group has read out one or 
two questions.

YOUR TURN!

Tell students to write a conversation between the girls and a friend or one that is based on the questions and answers 
in the last activity. They should include at least four questions and answers. They can use their own or ‘borrow’ from 
other groups.

Students practise their conversations. You may choose to record or video them using phones, or ask students to 
perform them for the class.

ASK THE OTHERS

Students think about how to ask relevant questions. 

Elicit ideas and write them on the board.

Ask them to form groups of three with students they haven’t spoken to yet. 

Allow them time to chat and make notes. 

This stage should be as relaxed as possible. You may wish to allow them to sit somewhere outside the classroom or 
move their chairs somewhere comfortable.

JOURNAL

Direct them to their journal pages and ask them to write about one or both of the classmates they have been 
chatting to. This can be done later in the day or out of class.

Encourage students to write their thoughts, draw things they see, doodle, write graffiti and use the prompts to 
inspire them. 

12

13

14
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 » PAGE 7 DAY 1: IN CLASS

THE DAY 1 TO DAY 2 BRIDGE

NOTE:  The final page at the end of each day makes a bridge between each day’s work in and out of class. It is very 
flexible, and you can adapt it to fit your specific context and the time available. 
With some classes, you may prefer to encourage the students to spend their time on building the project. 
With others, you may prefer to focus on the ‘Extending the Lesson’ ideas.

CONTENT

The first section on this page consists of reading and reflection time, followed by discussion in groups to consolidate 
the day’s learning.  Tell students to read the questions and to look back through Day 1 and their notes to decide on 
their answers.

Put students into discussion groups to talk about their answers to questions 1-5.

Discuss their answers as a class. If you wish, ask students to then write a summary of their answers; this can be done 
in the journal pages if you wish.

You may choose to refer students to the Language Workout on page 34 and / or the Language Support sections 
corresponding to the language on pages 4 and 51.

EXTENDING THE LESSON: DAY 1

AIM
The aim is to pull together the topics and language done in class.

USE
1 Check they understand the questions.
2 Suggest they each choose one or two to think about for tomorrow. 
3 Encourage them to suggest any others they might want to include.

If the project is not feasible for your teaching context, go on to Day 2 at this point.

BUILDING THE PROJECT: ORGANISATION

Read the focus of the project as a class (‘Exploring food, cultural variety, likes and dislikes ... and health’ ) and discuss 
what it means. Point out that the project will be to find out about these things in the local area. Elicit ideas for the 
kind of thing students expect to find out about, e.g. where you can buy  or eat typical dishes and ingredients, what 
kind of restaurants people like, how much sport people do etc.

Draw attention to the Useful Language bubble and check pronunciation and meaning.
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BUILDING THE PROJECT: STAGE 1 – GETTING STARTED

1  Explain how the project makes use of their personal experiences here and the  
things that are important to them individually.

2  You can ask them to read BEFORE WE BEGIN themselves, or explain the  
points in it yourself. Encourage discussion and answer any questions.  
Stress the project can be very simple.  It involves looking, listening, thinking,  
and working with other people.

3 Discuss the various answers to the questions.

4 Form groups of 4-5 students.

 Try to include those with different first languages in each group.

  Consider different personalities and skills. NB: It is not a good idea to put a student with a strong 
character with three quieter students. The ideal combination of personalities will encourage all group 
members to speak to local people and to take decisions.

 The groups will stay together throughout the week.

5 Discuss  the various answers to the questions as a class.

6  The groups discuss their project and decide how to plan the work. Ask groups to report back on their 
decisions and plans to the class.

7 Ask them to make a Project Diary for the week.

 Explain that they can put the project together and present it to the class on the last day.

Getting started
1

STAGE
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DAY 2: IN CLASS
 » PAGE 8 DAY 2: IN CLASS

DIVING INTO MEALS AND MEALTIMES

Discuss the collage. 

Find out if students know how to say the various types of food shown. 

Ask them to label the different items. Then encourage them to label any other things shown in the photos, working 
in groups of three to maximise vocabulary. 

Compare ideas as a class.

The photos show: grapefruit, pancakes, syrup, butter, egg, avocado, rocket, toast, full English breakfast (sausage, 
mushroom, tomato, bacon, beans, toast, egg), croissant, scrambled eggs, bacon.

CLOSE UP

Ask students to work in small groups to look at the photos again and discuss the answers to the questions. Discuss as 
a class.

Look at the words in the wordpool as a class. Find out if students know or can guess the meanings of any of them, 
e.g. toasted, fried.

Ask students to match as many of the words as possible to the photos. 

As a class, discuss which of the words could be applied to the foods shown if prepared differently (e.g. bread can be 
toasted or fried; eggs can be scrambled, fried or boiled). 

SAY IT BETTER
Play the recording for students to listen and repeat the words. 

TRACK 4 (Audio script on p46)

Put students into groups of 3. Set a time limit of 3 minutes. Tell students to brainstorm more words to describe 
different breakfast foods – both those shown, and others - and to write them in the box. 

Elicit the class’s ideas and write them on the board. Allow students time to write down any new vocabulary.

WHAT’S FOR BREAKFAST?

Put students in pairs to discuss and create three breakfast menus and to write them in the boxes.

Either put pairs together into groups of 6, or put students in groups of three with new partners. Tell them to compare 
and contrast their breakfast menus.

Tell students to choose, as a group, the best of their menus. Then ask students which of the menus they would like.

1

2

3
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 » PAGE 9 DAY 2: IN CLASS

Augmented QR to video. 

VIDEO TIME: SPECULATE

Students look at the illustrations and make predictions about the five conversations. 

Ask them to guess where the conversations take place and what they will be about, e.g. I think someone wants a 
strawberry ice cream, not a chocolate one.

Watch the video ON SILENT and check predictions.

VIDEO TIME: PREDICTING AND CHECKING

Ask students to think of phrases they expect to hear in the conversations eg could I have, can you get, another mug, 
any more. 

Write their ideas on the board.

Each student chooses five phrases from the board and writes them in their bingo card.

(Script on p47)

Play the video for students to watch and tick off the phrases and nouns they hear (like Bingo). 

If a student hears all five phrases, they call out BINGO.

ROLE PLAY

Ask the class what the meals are called. Write them on the board.

Suggested answers: breakfast, coffee, ‘elevenses’, lunch, dinner, tea, (afternoon / high tea), supper

Put students in pairs to do a role play.

Ask them to choose different foods and meals from the conversations on the recording, and to recreate the 
conversations.

Students use the dialogues from the video as the basis for their role plays, taking it in turns to initiate the 
conversation. 

You may choose to let them take notes first, watching the video for ideas. Don’t let them listen to the video more 
than once more.    

Students perform / say their dialogues, and volunteers can perform for the class.  

TEAM CONTEST: TEATIME?

Tell students to read the text about tea and then to close their books.

In pairs, ask students to answer these two questions in as much detail as possible: 
What are the three main meanings of ‘tea’ and can you describe them? 
Why is the word ‘dinner’ sometimes confusing?

Allow at least four minutes for students to discuss and write down their answers. You may wish to allow a 20-second 
cheat pause, when students can look at the text again for 20 seconds.

Check as a class. 

Key: tea – the drink (mention white tea, black tea, green tea…); afternoon tea (mention tea, cakes..); tea as a meal in 
the evening.  dinner – it can be the evening meal, or it can be the midday meal. As a rule, it is used for whichever of 
the two meals is the main meal. 

Ask students to find out what the local words are where they are staying, or, if they are with a host family, what 
words they use.

4

5

6

7
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 » PAGE 10 DAY 2: IN CLASS

LANGUAGE FOCUS: TALKING ABOUT GOOD AND BAD HABITS

Read the example sentences as a class. Check meaning. Ask students which two sentences they can see illustrated in 
the photo.

Look at the sentences that students have to rewrite. Rewrite the first one as a class.

Tell students to do the remaining two in pairs.

Check as a class.

Key: 
I hate it when people put milk in tea without asking.
It’s good manners to wait for everyone to finish eating before you leave the table.
It’s embarrassing when you get food on your nose.

Read the prompts in the table as a class, check meaning and ask students to write their ideas in the table.

Ask students to prepare for stage 9 by writing complete sentences using the ‘it’ structures at the top of the page and 
their notes in the table. 

Monitor and help as needed.

Draw students’ attention to the note at the bottom of the page.

Elicit some ideas for ways to complete the sentences. Ask students to ask as many people as possible (other teachers, 
other students, host family) what freaks them out or creeps them out. Tell them to write about it in their journal.

LOVE IT OR HATE IT?

Put students in small groups to talk about the things they made notes on in the table. Allow them to refer to their 
written sentences, but encourage them not to read them out and to use them solely as cues. 

Ask students to continue the conversations by agreeing or disagreeing.

Note: you may wish to review Me too, Me neither, I agree, I don’t agree, and I’m (not) ok with that etc. to support 
their agreeing and disagreeing.

OBSERVATIONS OR NOTES

How is the course going, so far?

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________
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ASKING ABOUT LUNCH

Ask students to read the different questions about lunch and ask if they are familiar, and if so, how many of them.

TRACK 5 (Audio script on p48)

Play part 1 of the recording (up to 00:20) for students to number the questions from 1 to 5.

Check answers as a class.

Key: 1 d, 2 a, 3 b, 4 e, 5 c    

WHERE ARE THEY?
Play again and ask students to decide where the conversations take place.

Key: Home: 1, 3, 4    café / restaurant: 5    School / park: 2

WHAT’S THE ANSWER?

Ask students to read the gapped responses and match them to the questions. They do not need to complete the 
sentences at this stage.

Students listen to the complete conversations (from 00:22) and check they matched correctly.

Compare answers in pairs.

Ask students to read the questions and gapped sentences again and, working with a partner, to decide which ONE is 
asking for something politely, and which ONE is telling someone about a decision.

Key: asking politely = 1    talking about a decision = 5

WHAT HAVE THEY CHOSEN?

Ask students if they can remember the food items mentioned in the conversations. Discuss as a class and write their 
ideas on the board.

Play the recording again (from 00:22) for students to check. 

Ask them to tell you which items are correct, then tell them to write the one they have identified correctly in the gaps 
in the sentences.

Play the recording one more time, if there are any unidentified food items / gaps.

Key: Could I possibly have some chicken pie, if there is any?
 It looks like there’s a cheese and ham sandwich and a yoghurt.
 We’re having lasagne and salad.
 There’s steak and chips or fish curry.
 I’m going to have the ham and mushroom pizza and then apple cake.

Put students in pairs to practise and perform the question – answer exchanges. Ask them to mix it up by changing 
the food items.

WHAT WOULD YOU LIKE?

Ask students to look at the lunches in the conversations and choose the ones they would like, the ones they wouldn’t 
like and the one they’d like best.   They discuss in small groups.

Compare opinions as a class and find out the favourite and least favourite of the lunches.

LISTEN UP!
Tell students to listen for similar questions, when they are out of class.

Ask them to note them down in their journal, to discuss at the end of the module.

10
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Ask students to review the language they’ve looked at so far in this module and allow them a few minutes to look back.

Tell students to work individually for two or three minutes to decide on their ideal packed lunch. They can choose as 
many things as they want, but have to be able to carry it all.

FACTFILE: THE BEST PACKED LUNCH

Read the speech bubbles with examples as a class, then put students in pairs to discuss and agree on the best packed 
lunch.

When they have decided, put three pairs together to form groups of six, or separate partners and organise groups of 
3 or 4. 

Students tell each other about their packed lunches. The listeners should ask at least two questions per person. 

When they have finished, they vote for the best packed lunch.

Compare as a class and vote for the best class packed lunch.

RESEARCH: FINDING OUT ABOUT THIS AREA

Tell students they are going to draw a plan of the local area and talk about it. On their plan, they should mark good 
places – indoors and outdoors – to eat their packed lunches. This could be in parks, on benches, in the school….   
Tell them to also mark good places to go for a soft drink after their lunch. 

Discuss places they might include in their plans and scripts to talk about it.

Ask students to read the text and to look for any new words. Tell them to copy any new words into the box. 
Compare words as a class.

Students then think about the area you are in, and the plan or map they would like to design. They circle any parts of 
the text that they can use to describe it.

Tell them to make a note of any words in their own language that they would need to find out in English in order to 
talk about their map. Allow them to find out the English words and add them to the box.

NOTE: if you are not working in a town, refer to a nearby town or the surrounding area or neighbourhood.

Working in pairs, ask students to draw their plan and write their script. Their script should be between 75 and 100 
words. Tell them to refer to the text for help. 

Students show classmates their plans and tell them about it, using their script as notes but without reading it word 
for word.

BACK HOME

Working in small groups, students look at their maps and compare these with their home regions.

Ask them to try to find similarities and differences. One person in each group can write them down, if you wish.

Groups report back to the class.

12
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THE DAY 2 TO DAY 3 BRIDGE

EXTENDING THE LESSON: DAY 2

AIM
The aim is to pull together the topics and language done in class.

USE
1 Check they understand the questions.
2 Suggest they each choose one or two to think about for tomorrow. 
3 Encourage them to suggest any others they might want to include.

Tell students to read the questions and to look back through Day 2 and their notes to decide on their answers.

Put students into discussion groups to talk about their answers to questions 1-6.

Discuss their answers as a class. If you wish, ask students to then write a summary of their answers; this can be done 
in the Journal pages if you wish.

You may choose to refer students to the Language Workout on page 35.

BUILDING THE PROJECT: STAGE 2 – HOW’S IT GOING?

1 Ask the students to use the notes in their Project Diary to check on their progress.

2 Discuss what they have found so far.

 If there are problems, can they suggest some solutions.

3 Find out if they want to make any changes. Tell them: Be realistic!

4 Remind them to make notes in their Project Diary as they go on.

Students work in their project groups to discuss the answers to the questions in the speech bubbles. Draw their 
attention to the Useful Language to help.

Nominate one member of each group to present a summary of each group discussion to the class. Ask groups to 
prepare the summary as a group.

Listen to each summary and discuss as a class.

Note: Students may need your help at this stage, with suggestions for places to go to find information or how to ask 
people for help, etc. Be sure to allow time for this.

YOUR OBSERVATIONS OR NOTES

How is the course going, so far?

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

How’s it going
2
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DIVING INTO SOUVENIRS AND FOOD GIFTS

In pairs or small groups, students look at the photos and brainstorm as many words as possible for what they can see 
in the photos. 

Allow them to label the items in their books and to look up or ask you for any words they need.

Compare vocabulary as a class and discuss the answer to the question.

Key: The photos show things you might take home as a gift from the various parts of the UK and Eire: 
(scented) candles, (Dundee) cake, fridge magnets, jams and preserves, kilts / clothes . 

CLOSE UP

Students look at the photos again and think of at least five true sentences that give their opinions on the items in the 
photos.

Write any vocabulary needed on the board.

Put students in small groups to discuss their opinions and say whether they agree or disagree.

Report back to and discuss as a class.

LET’S GO GIFT SHOPPING

Complete the first two questions as a class. Then read the remaining three and discuss possible ideas. 

When you have done that, ask students to complete the questions in their own way – without copying the example 
on the board. Ask a few volunteers to read out their questions, checking pronunciation.

Tell students to stand up and speak to at least three classmates, taking turns to ask and answer.

When they finish, form pairs to tell each other about the people they spoke to.

Ask pairs to discuss and predict the class answers to the questions.

Discuss as a class and find out if the pairs were correct.

YOUR OWN GIFT IDEAS

Put students in pairs or threes and ask them to look through the photos on their phones.

If they have taken any photos of items they have bought or would like to buy as gifts to take home, ask them to 
share their photos and talk about the items, why they bought / would like to buy them, who for etc. 

1
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CHOOSING GIFTS

Put students in groups of four. 

Ask each person in the group to choose one of the texts (so that one student reads A, one reads B, one C and one D).

They should read their text and, as they read, make notes on it, saying what they think of it, circling new words etc.

Tell students to explain what their text says to their group. Ask them to do this without reading out long sections. Ask 
them to share any new words. 

Students then discuss which of the gifts in the photos each blogger should buy.

Key: A - a; B – d; C – b (or c, as rock usually has the name of the place on and in it) D - c

Students then work together to find adjectives in the four blogs to match to the definitions.

Check as a class. 

Key: local, huge, silly, funny, tasty

Individually, students reread the four blog posts and write brief summaries as notes in the table. Blog post A has been 
done as an example.

Students compare their notes in pairs. 

In small groups, ask students to think of and discuss other gifts or souvenirs the four bloggers could buy, both where 
they’re staying and in their home countries.

5
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LANGUAGE FOCUS: TALKING ABOUT QUANTITIES

Working in pairs, ask students to decide which are correct and which are not. They should put ticks  or crosses next 
to the items. 

Compare and check as a class.

Key:         /           
                  /          
(a ham is the whole leg) (a water and a tea can be correct in a café or restaurant, but not otherwise – see note below)  

Ask students to match the  words with some of the quantities. 

When they finish, ask them to match the  words that they can, too. There are two words that they cannot match 
(T-shirt, packed lunch).

Explain that these phrases all express quantities. Check meaning as a class.

Key: a bottle of water / milk;  a cup of tea (a cup of water / milk – in US recipes);  a packet of biscuits / tea / ham;  
a mug of tea / water / milk;  a litre of water / milk / (tea);  a pint of milk / water;  a loaf of bread;  a pair of trousers;  
a jar of jam; a slice of bread / ham

Read the note as a class and elicit other examples of the quantities: a box of eggs, a bag of crisps etc.

Ask pairs to think of as many other words as they can to match with the quantities above the note. Point out that 
clothes are also possible (a pair of socks, glasses etc.). 

Tell students to look through the module at the photos for ideas.

Find out which pair has made the most phrases.

TIP: Read the Tip as a class. Ask which two of the words above can be added to the note (water, tea - a milk is not 
usually used). 

Discuss the answer to the question as a class.

Key: the chicken refers to the chicken dish mentioned on the menu; a chicken refers to a whole chicken, which they 
might ask for in a butcher’s but is unlikely in a restaurant.

SHOPPING LIST
Read the recipe instructions as a class.

Ask students to think of a very simple recipe from their home country or to look for one online. 

Students write a shopping list for the ingredients, but do not use any numbers or weights. 

Tell students to check their lists in pairs and to keep the list for Day 4.

SHOPPING GAME

Shopping Game: I went shopping and bought…………….

Put students in groups of six. 

Ask them to sit in circles and to number themselves from 1 to 6. Tell them they are going to play a memory game. 

Start by saying I went to the market and bought a box of eggs. 

Tell student 1 in each group to repeat what you said and to add something eg I went to the market and bought a box 
of eggs and a packet of rice. 

Student 2 in each group then repeats exactly what Student 1 said, and adds something. 

Student 3 repeats what Student 2 said and adds something, and so on.

If a student forgets to say something a previous group member added, they lose a point. If they lose two points, they 
are out.

The winner is the last group member playing.

6



LET'S GET TOGETHER   DAY 3

Dive In! Teacher’s Notes. NP00850130695 – Delta Publishing 2019 23

 » PAGE 17 DAY 3: IN CLASS

WANNA BAG WITH THAT?
Tell students they are going to hear 3 exchanges between people in shops.

In pairs or threes, before they listen, they should read the exchanges and decide which words they think are missing. 
They should circle the words they expect to hear, but should NOT write them in the gaps yet.

LISTEN AND CHECK

TRACK 7 (Audio script on p49)

Play the recording for students to check their ideas. Play again if needed.

Discuss the answers and find out if any surprised them. 

Students then write the correct words in the gaps.

Key:
1. Excuse me, how much is that? // One fifteen each, three pounds for three. // Ah, ok. I’ll take three. // Here you 
 go. Want a bag with that?

2. Can I help you with anything? // No. I’m just looking. // I’ll be over here if you need anything.

3. Good morning. Could I get these? // They’re £3 each. // That’s fine. // Can I get you anything else? // How much are 
 the big green ones? // £4.99 // Ah, ok. No.  Just these. // That’s £9 altogether. // Sorry, I haven’t got anything 
 smaller. // That’s alright. I’ve got change.

Still working in pairs or threes, ask students to read the exchanges again and decide where they would expect to  
hear / say please and thank you.

Ask them to write P and T in the correct places in the exchanges. 

Compare ideas as a class.

Read the Note together as a class. 

ROLE PLAY
Tell students they are going to role-play shopping trips, and they will take turns being the shopkeeper and the shopper.

Ask them to complete their role cards with their ideas and with ingredients from the shopping list they made on page 16. 

On the Shopkeeper cards, they should write a colour, a price and an item. On the Shopper card, they should write a 
gift, a person, ingredients and a colour and item (e.g. clothes) such as a red jumper, blue shoes. 

Allow students three minutes to look at the exchanges on page 17 and think about how they need to adapt them to 
ask for the things on their Shopkeeper or Shopper cards. Answer any questions as needed.

Students move around the room and role-play buying the things on their cards, using the exchanges above and their 
own ideas. Shopkeepers need to listen carefully in case Shoppers ask for things they don’t have.

LISTEN UP!
Ask students to listen out for phrases from the shopping exchanges out of class, and to note down where and when 
they hear them in their journals.
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MONEY

As a class, have a look at any bank notes and coins that you have in your pocket / wallet. 

Show them to the students. Have a look at the people and buildings on the notes and ask students if they know  
who / where they are and what they know about them.

Discuss what coins and notes exist, what colour and shape they are, whether they are the same or different in the 
students’ home country etc.

Tell students to complete the information in the table.

NB If your local currency is the euro, and your students’ local currency is also the euro, it is highly possible that they 
won’t have looked too closely at the pictures before.

Put students in small groups to discuss and answer the questions. 

FACT FILE
Ask students to read the facts about British money. 

Tell them to tick  the facts they knew before reading.

Find out which of the notes and coins students have seen before.

Discuss the facts; find out which ones students think are the most interesting.

NOTE: if you have the coins needed to make the puzzle, try it with the class.

MONEY TALKS
Have a look at any interesting coins and notes students may have (international euro coins, special 50 pence 
pieces…) and discuss the pictures on them.

Ask students to find out as much as they can about two of the pictures.

Encourage them to find out about a coin or note from their home and one from where they’re staying.

When they have done this, discuss as a class and find out if there are any surprises.
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THE DAY 3 TO DAY 4 BRIDGE

CONTENT

The first part of the page contains ideas for the students to discuss in class, or to look at individually or with their 
classmates out of class after the lesson.

EXTENDING THE LESSON: DAY 3

AIM
The aim is to pull together the topics and language done in class.

USE
1 Check they understand the questions.
2 Suggest they each choose one or two to think about for tomorrow. 
3  Encourage them to suggest any other questions they might want to ask their classmates about the day 

and the day’s work.

Tell students to read the questions and to look back through Day 3 and their notes to decide on their answers.

Put students into discussion groups to talk about their answers to questions 1-3.

Discuss their answers as a class. If you wish, ask students to then write a summary of their answers; this can be done 
in the journal pages if you wish.

You may choose to refer students to the Language Workout on page 36 and / or the Language Support sections 
corresponding to the language on pages 16 and 50.

If the project is not feasible for your teaching context, go on to Day 4 at this point.

BUILDING THE PROJECT: STAGE 3 – WORKING TOGETHER

1 Discuss the progress so far, using the Project Diary.

2 Find out what information they have discovered.

3 Ask about people who have helped them so far.

 Any suggestions?

4 Discuss the various answers to the questions as a class.

5 Make notes for the next steps in their Project Diaries.

Students work in their project groups to discuss the answers to the questions in the speech bubbles. Draw their 
attention to the Useful Language to help.

Nominate two members of each group to co-present a summary of each group discussion to the class. These should 
be different students from Stage 2. Ask groups to prepare the summary as a group.

Listen to each summary and discuss as a class.

Note: Students may need your help at this stage, with suggestions for places to go to in order to find information or 
how to ask people for help. etc. Be sure to allow time for this.

YOUR OBSERVATIONS OR NOTES

How is the course going, so far?

____________________________________________________________________________________________________

____________________________________________________________________________________________________

Working together
3
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DAY 4: IN CLASS

DIVING INTO CULTURAL VARIETY

Discuss the photos. 

Ask students to work in pairs to label the photos with nationalities, and with as many other words as they can think of. 

The photos show: Irish shamrocks; Indian (Nepalese..) curry; the British / Scottish unicorn; Chinese gateway 
and lanterns (Chinatown); Japanese sushi; Mexican food.

Write vocabulary generated on the board and allow students time to write it down.

Circle the nationalities on the board and ask students what the countries are called.

Ask students to write the countries’ names around the map and to match them with the correct countries by drawing 
lines to connect them.

If not included, ask students to label their countries on the map too, and to colour in the country you are in.

CLOSE UP

Discuss the answers to these questions:

Which things in the photos are the most international?

What international places, words or things can you see in the streets here?

What about in your home town?

Put students in small groups to discuss their answers to the questions.

Discuss as a class. 

Tell them about international shops and businesses near your school, if there are any (Polish supermarkets, Nepalese 
restaurants, Turkish cafés, etc).

NOTE: Many coffee names used are Italian (espresso, macchiato, americano, cappuccino) but cortado is Spanish and 
flat white is Australian.

MEMORY RACE

Set a time limit of two minutes. Ask students to work in pairs to count how many languages they can say hello and 
thank you in. 

Elicit their ideas, but tell them they must say the nationality as well as the words.

Find out which pair has the most.

Tell students to cover the top of the page as far as the text box.

Set a time limit of 90 seconds for individual students to write as many of the nationalities mentioned so far as they 
can in the box. Make sure there are none on the board!

Put students in pairs and allow them another minute to compare their lists and add any they can think of.  Find out 
which pair has made the longest list.

WHAT’S IT LIKE?

Separate pairs and put students into new groups of three or four. Tell them to discuss their answers to the questions. 
Refer them to language seen in this module, for help.

Encourage students to discuss the questions in as much detail as possible.

When they have finished, put them back with their partner to report back on what they have learned from their 
group conversations.

1
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VIDEO TIME: FAVOURITE THINGS

Tell the class the words in the filmstrip are linked to a video. Ask students to look at them and guess what five topics 
the vloggers will talk about.

Read the nationalities and check they know which countries they are from. Check if students can locate the countries 
on the map on page 20. 

Key: music, TV shows, films, food, favourite things from the UK and Ireland.

(Script on p50)

WATCH AND CHECK
Ask students to predict which words in the filmstrip and topics they have predicted will be connected to each of the 
nationalities. Write their ideas on the board.

Students watch and decide if their predictions were correct. Check in pairs. 

Watch the video again if necessary.

Students work in pairs to try to remember the five mistakes in the video.

Discuss as a class, without telling them the mistakes. Play the video again to check.

Key: voice – TV; photo – radio; voice – Superhero movies; photo – romance or romcom; voice – African; 
photo – Canadian flag; voice – cookies; photo – cake; voice – jam; photo – ham

Put students in threes to choose one of the topics the vloggers talk about and to recall as much as possible about 
what they said about it.

Tell them to make notes in the box. 

Check ideas as a class. Play the video again to check.

MY FAVOURITE THINGS HERE
Tell students they are going to work in groups to make a short video. 

Put students in groups of about four and read the instructions as a class.  

Ask them to discuss their five favourite things where they are staying, one thing for each of the topics in the video. 

Suggest they choose one thing each and then agree on the fifth. 

Ask them to think of the nationalities they will mention in their video – encourage them to include at least two – and 
to decide on what information they will include. 

Allow them to discuss ideas for local ‘treats’ with other groups.

Share ideas as a class and write them along with the nationalities on the board.

Tell them they will be writing a short script for their video and will need to organise their information clearly.  

Ask them to read the text on fudge. Find out if students have a sweet like fudge in their country, and if they like it.

Then write the following on the board and ask students to tell you what order the information is in, in the text on fudge. 

What it’s called.
What it’s like.
What it’s made of (food).
What varieties or variations there are.
Where it’s from.
Why they like it.

Ask students to put these elements in order, according to the text.

Key: What it’s called. > Where it’s from. > What it’s like. > What varieties or variations there are. > What it’s made 
of (food). > Why they like it.

Tell them to discuss, research and take notes on the information they will include in their video. 

Ask them to follow the structure in the text on fudge for each part of their video, but to keep each topic short.

4
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LIGHTS, CAMERA, ACTION!

Students will work in their groups from step 5 and will need one phone per group, to video their work.

Ask students to read the text about fudge again and remember as much as possible. 

They then close their books and work in pairs to try to rewrite the text from memory. Tell them to focus on the 
information first – they can correct grammar and spelling when they have the details.

Allow each pair to ‘cheat’ for five seconds, i.e. look at the text again to check details they may have forgotten.

When they have finished, check as a class. 

Tell them to underline any phrases in the original text that they could use in their video script.

CHECKLIST
Students work in pairs or small groups to prepare their videos, following the steps given. 

Draw their attention to the Useful Language, to help them plan. They should also review the language they have 
looked at so far, and their list of notes on p21.

Each student should help compose the complete script, but only need write the section they will be saying in the 
video in the box. 

PRACTISE IT
Be sure to allow them time to practise speaking and to prepare themselves well enough not to feel too nervous.

If students share their videos with the class, tell students to look for:

• The three best things about each video
• What they learn from each video.

Use these as discussion points after watching the videos.

Encourage your students to share their videos with people at home.
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LANGUAGE FOCUS: DESCRIBING RECIPES AND FOOD

Ask students to read the two paragraphs labelled A and B.

Find out what differences they can spot. (This will help you find out if they are familiar with the passive form.)

Tell them to find and underline the verbs in paragraph B.

Key: is made; are added; is used.

TIP
Read the tip as a class and check understanding. 
Elicit some examples about simple foods or recipes students have mentioned this week, e.g. omelettes are made of 
eggs. Afternoon tea is eaten about 3pm. The evening meal is sometimes called dinner and sometimes it’s called tea.

Put students in pairs to find out and write down the past participles of the verbs given.

Check answers and meanings.

Pairs then complete the sentences and write two of their own, using participles from above.

Compare their sentences as a class.

TIP
Read the tip as a class and check that students know what the imperative is (the infinitive form, used for orders and 
instructions).

RECIPES

Working in pairs, students read the instructions and put them in order. 

When they have finished, check the order as a class.

Then ask students to add the sequencers to the sentences, and to write out the omelette recipe in full. 

Tell them there may be more than one correct option, but that they may only use ONE twice. 

Key: 
Firstly, take a box of eggs and break two into a bowl. 
After that / Next / Then, add a little milk, salt and pepper. 
After that / Next / Then, beat the eggs. 
After that / Next / Then, pour into a frying pan and fry. 
After that / Next / Then, turn the omelette over and cook the other side. 
Finally / Lastly, serve with salad.

Ask students to think of a simple recipe or to refer to their shopping list in Day 3, and to explain it to partners 
without saying what it is a recipe for. 

Their partners must guess what it is, or ask about it.
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RESEARCH: SIGNS AND LABELS

Students look at the signs and, working in pairs or small groups, write the missing words in the gaps.

Check answers as a class and discuss where you might see each sign.

Key: Local crafts (at a fair or market, or in a craftshop window); Vegetarian specials (in a café); Ingredients (on a 
smoothie); Opening times (on a restaurant door or window); Soft drinks (in a café or tearoom). 

Students work in pairs to read the labels and match them to the pictures. Find out which label they didn’t use and 
what kind of thing they might see it on.

Key: 
Yoghurt: made with full cream organic milk (gluten free), Use by ..., Eat within three days of opening, 
(delicious treats), Made in Wales!
Anorak: hand wash only, all natural fibres, Made in Wales!
Cake: freshly baked, gluten free, Use by ..., delicious treats, Made in Wales!

Not needed: Wash before serving.

Discuss the meaning of the labels and why they are important. 

Put students in small groups to think of as many other items as they can that might have the same or similar labels 
on. 

Elicit their ideas and write them on the board.

Allow time for students to write down any new vocabulary.

YOUR TURN!
Still working in their small groups, ask students to create a noticeboard for the school, following the steps given.

Brainstorm possible places in the neighbourhood as a class.

When they have finished, ask students to look at their classmates’ noticeboards and think of at least one positive 
comment to make about it.

Discuss the boards as a class and decide what makes a good noticeboard.

10
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 » PAGE 25 DAY 4: IN CLASS

THE DAY 4 TO DAY 5 BRIDGE

The first section on this page consists of reading and reflection time, followed by discussion in groups to consolidate 
the day’s learning.  Tell students to read the questions and to look back through Day 4 and their notes to decide on 
their answers.

Put students into discussion groups to talk about their answers to questions 1-4.

Encourage students to think about and share feelings, photos, tips and opinions.

For question 4, they talk about where and how, as well as the language to use. 

Discuss their answers as a class. If you wish, ask students to then write a summary of their answers; this can be done 
in the journal pages if you wish.

Ask students to think and then tell the class about the stand-out moments of their week. Put them in groups to work 
together and prepare Memory Posters with images and stories from the week so far.

You may choose to refer students to the Language Workout on page 37 and / or the Language Support sections 
corresponding to the language on pages 23 and 53.

If the project is not feasible for your teaching context, go on to Day 5 at this point.

PROJECT STAGE 4 – PUTTING IT TOGETHER

Give students time to check through Project Diaries and discuss with their project group 
what they have done and still have to do. Students then plan the remaining time as a 
group, before preparing to present their projects at the next stage.

Students work in their project groups to discuss the answers to the questions in the 
speech bubbles. Draw their attention to the Useful language to help.

Nominate students who have not yet presented a summary to (co-)present the group 
discussion summaries to the class. Students prepare the summary as a group.

Listen to each summary and discuss as a class.

Note: Students may need your help at this stage, with suggestions for places to go to in order to find 
information or how to ask people for help etc. Be sure to allow time for this.

Students make notes in their Project Diary, adapt their plan, and note useful language.

Putting it  
together

4
STAGE
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 » PAGE 26 DAY 5: IN CLASS

DAY 5: IN CLASS

FRIDAY WARMER 
BEFORE YOU BEGIN: THIS WEEK SO FAR

Ask students to think about their week and to take notes on memorable moments related to the three headings. 
Encourage them to look back over the module for vocabulary.

Put students in pairs to think of at least three questions to ask classmates in order to find out about the moments in 
their Week Circle. Write two examples on the board to help. 

For example: What was the best thing you ate, this week?  What kind of things have you bought to take home?    
Where are the best places to buy souvenirs?  What do you like about this school? 

Tell students to interview as many classmates as they can in 7 minutes, beginning with students they have not spoken 
to much this week. Get students to stand up and move around, taking turns to ask and answer questions to find out 
as much as possible.

Put students in small groups of three or four to report back on what they have found out. 

DIVING INTO HEALTH MATTERS

Students look at the photos and discuss their answers to the questions.

Ask them which photo shows something which is NOT healthy (the cold meat).

Compare ideas as a class.

Key: making smoothies, running, getting exercise, cycling, buying fresh food
To look after their health and fitness.

In pairs, students then label the photos with as many words as they can.

Brainstorm as a class and write words on the board. Allow students time to copy any new items.

CLOSE UP

Write the words HEALTH MATTERS in the middle of the board. 

Ask students if they know what it means. 

Point out it can mean Health is important AND Things about health. (If you wish, explain that the stress is different 
for each meaning; for Things about health, the health is stressed more than matters.) 

Put students in small groups and ask them to brainstorm as many words as possible related to the words. Tell them 
not to write in the box at this stage.

Elicit all the words from the class and write them on the board. 

Ask students to choose the words they personally associate with health matters, and write them in the box.

Tell students to read the questions and think about their answers for a minute. Allow them to take notes if they wish.

Put students in pairs to compare and explain their answers with a partner. Allow them to add any more words to the 
box, after this conversation.

Ask students to look through their notes from this week and find any more words related to HEALTH MATTERS.  
Ask them to add words to the box.

1

2
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KEEPING FIT AND HEALTHY

Put students in pairs. 

Tell them to read the ideas in the idea pool and to check meanings, particularly of the verb carry (point out that it’s 
similar in this context to have).

Ask pairs to agree on the seven most important ideas for staying fit and healthy when you are away from home. 

Tell them to put them in order, from most important to 7th most important.

Compare their ideas as a class. 

Ask if there are any ideas that could be added to the list, e.g. rent a bike to get about, go swimming every day, get 
fresh air.

BLOG POSTS

Put students in threes. 

Ask them to choose one of the posts each and to read it. Tell them to underline any words they don’t know but not 
to look them up while reading.

Also ask them to scribble their opinion on the different points in their blog post, as they read it. They can do this in 
the margin. 

E.g. That doesn’t sound healthy! / That’s a lot of water / I like this idea / I hate coconut! etc.

When they finish, tell them to choose the best title for the blog post they have read.

Key: A. A healthy diet   B. Put your dancing shoes on!   C. A personal trainer at home

Tell students to cover unknown words in their text with a finger and try to work out the meaning from the words 
around it. 

Students then work in their threes to tell each other about their text, to share their notes and opinions, and to find 
out the meanings of new words. Encourage them to talk about their texts without reading from them.

Ask students to tell you what each text says, allowing different students to contribute information, so that the whole 
idea is reconstructed by the group. 

Tell groups of three to discuss which of the three texts they agree with most. 

Find out the class opinion.

Ask students to look at the short summary of text A and ask them to find the information in the text. 

Tell students to work in pairs or threes to summarise texts B and C.

Volunteers read out their summaries for the class.

Key: Drink a lot of water! Walk or dance every day! Eat fruit. / Get a book by a personal trainer.  
Try some of the recipes.  Do as much sport / exercise as you can.

Elicit ideas for other tips from the class. Write them on the board like graffiti.

YOUR TURN!

Put students in small groups. 

Tell them to discuss their answers and to make their group plan.

As a class, discuss the plans.

Agree on one class plan, and make a plan poster for the classroom wall.

Allow a few minutes for students to look at their own journal pages to see what they have written. You may wish to 
give them 5 - 7 minutes to add more.

3

4

5
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LOOKING BACK AND CHECKING

The first part of the page contains ideas for the students to discuss in class, or to look at individually or with their 
classmates out of class after the lesson.

Sharing with 
others

5
STAGE

DAY 5 FOLLOW UP

AIM
The aim is to pull together the topics and language done in class.

USE
1  Ask students to look at the 3 questions. Set a time limit of 5 minutes and tell students to look through 

their module and notes, and to think about their answers.
2  Put students in pairs to discuss and agree on answers to the 3 questions. Tell them to share with their 

partner any photos of activities and locations they have taken.

3 Discuss as a class.

4  Ask students to read the speech bubble next to the 3 questions and to turn to pages 54-56. In pairs or 
threes, students add words and phrases to their mind maps. Allow at least 6 minutes for this. 

5  When they have finished, ask students to look at their mind maps and to choose the five most useful 
words in each, the five they like best and five that stand out for some reason.

6 Discuss as a class.

BUILDING THE PROJECT: STAGE 5 – SHARING WITH OTHERS

GETTING READY, CHECKING AND PRESENTING

1 Ask them to check the notes in their Project Diary.

2 Give them time to check the things they need, and their script.

3 Each group presents their project.

 Make sure they do not rush.

4 Encourage each group to look at the other presentations carefully.

 They can make notes on it in their Project Diary.

5 Tell them they will have a chance to think about their own project and the others.
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BUILDING THE PROJECT: PREPARATION

Make sure the students use this section as a checklist to help them get ready to present. 

DAY 5 (AND AS PREPARATION) 
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NOTE: The ideas for discussing and evaluating the project are at the top of this page, as a follow-on from the 
‘presenting the project’ ideas on page 28.

These are followed by ideas for discussing their personal and group experiences this week, both in and out of class.

These lead on to the ‘Wrapping it up’ activities on pages 30 and 31.

BUILDING THE PROJECT: STAGE 5 – THINKING ABOUT IT ALL 
EVALUATING AND DISCUSSING

1 Ask them to discuss the experience in groups and then with the whole class.

2 Encourage them to be honest about positive and negative things.

3 They could give a review of the other projects.

4 Finally, ask them to make a final note on it in their Project Diary.

EXPLORING AND EVALUATING THIS WEEK

Ask the students to evaluate their work this week.

1 Find out the most interesting things for each of them.

2 If appropriate, encourage them to talk about the importance to them of ‘home’.

3 Ask them to suggest ways of making new students welcome.

4 Finally, ask for suggestions for a good slogan for this module.

 They can write this in the box on the back cover.

5  Remind them they now have a personal record of their week’s work to take home and show to their 
parents, friends and teacher.

Thinking about 
it all

5
STAGE
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WRAPPING UP: EXPLORING FOOD AND 
EATING HABITS HERE

OBJECTIVE
To provide a wrapping up 45-60 minutes at the end of Day 5.

This might be done after the project presentation or as a more general final day wrapping up.

To encourage the students to think about the week’s experience from different directions and relate this to their 
own learning experience and ideas for the future. These include the various topics, cultural and cross-cultural areas, 
communicative language, their personal experiences and a critical review of the module and week’s work.

IN-CLASS PRESENTATION
Focus on the topic areas.

You can use these for a warm-up discussion or to identify the different aspects of the overall module topic which they 
have been involved in this week.

PERSONAL EXPERIENCES
Encourage them to use their personal Journal and Trip Worksheet pages to discuss the personal relevance of the 
topic areas.

You can also encourage them to find out about their classmates’ opinions and make notes. The aim is to identify 
which topics are of most general or specific interest.

COMMUNICATING
This is an opportunity to link back to the Language Close up and Language Workout pages and activities and ask 
them to suggest examples of language-focussed communication or examples.

The Language Race can be used to suggest communication examples in a game-like way.  

EXPLORING CULTURES
The aim is to encourage the students to look critically at the photos in the module, to decide what cultural 
information they convey, and their own reaction to these.

They should look at their own photos taken during the week in the same critical way.

There is also an opportunity to think about any cultural aspects of other cultures which they have become aware of 
during the week.

NOTE: If they are all from one country, explore the differences between rural and urban cultures, or different parts of 
a city.

MODULE REVIEW
The purpose is to think about and discuss the module content, activities, photos and personal relevance in order to 
recommend it to others.

USING THE EXPERIENCE
An opportunity for a general wrapping up of the week’s work and their individual reactions to it, looking forward to 
what they will tell their friends

YOUR OBSERVATIONS OR NOTES

____________________________________________________________________________________________________

____________________________________________________________________________________________________

1

2

3

4
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THE BIG TEAM QUIZ
Put the class into teams. Tell them they must work together to solve the puzzles. The first team to finish should raise 
their hands and call out GAME OVER.

Award 5 points for finishing first.

Check the answers as a class and look back through the module for students to review the answers.

Key:
1 baked beans, boiled egg, clotted cream, cold meat, grilled mushrooms, ice lolly, scrambled egg, smashed 
 avocado, T-shirt
2 Prawns, toast and jam, grapefruit, sausages, candles, making smoothies, keeping fit, fridge magnets
3 A  Could I have a slice of this cake, please?
 B  Poached eggs are made in boiling water.
 C  I’ll take two boxes of strawberries, please.
 D  I’m going to have the chocolate croissant.
 E  It’s annoying when cafés put butter in their sandwiches.
 F  I didn’t use to eat olives at all.
4 A  twenty-pence note > twenty-pound note / twenty-pence coin
 B  keen of > keen on
 C  make > made
 D  used > use
5 crunchy, horrible / disgusting, soft, sweet, terrible / awful / dreadful, awesome / great / tasty, lastly / finally 

YOUR QUIZ!

The students write their own quiz and try it on their classmates.

Still in their groups, students prepare at least three more quiz questions based on the module for their classmates to 
solve. They must know the correct answers to the questions they set.

Tell students to leave their quizzes on their table. They then circulate, reading the other quizzes and noting their 
answers on a separate piece of paper.

Check answers as a class and find out which team got the most correct answers.
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 » PAGE 34 LANGUAGE WORKOUT 1

EXPRESSING LIKES AND DISLIKES

THINK AND CHECK

Students work in pairs to read the sentences and put the numbers in the correct boxes.

Like: 3, 4, 5, 8                         Dislike: 1, 2, 6, 7

Students read the sentences again and circle the foods. They then match the foods to the X on the first line.

Key: (in order) smell of meat, porridge, sausages, salty things, carrots, fruit, fish, jam, hummus

Students then think about their own tastes and write the nine food items in the correct place on their own scale.

Compare in pairs or threes.

THINK AND WRITE

Students then think of things to complete the third line. When they have finished, they write complete sentences 
about those things, using the structures from 1.

Read the tip as a class.

CREATE AND SPEAK

Read the example dialogue together. 

NOTE: How do you like….? is an informal way of asking What do you think of……..?

Students compare their sentences in threes.  Encourage them to extend their conversations to find out more about 
each other. 

1/2

3

4
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 » PAGE 35 LANGUAGE WORKOUT 2

SAYING WHEN YOU DO THINGS

THINK AND CHECK

Read the example sentences as a class.

Ask students to match the two sentence halves in the left-hand column with all of the sentence halves in the right-
hand column.

Check answers as a class.

Key: We use AT before hours, time on a clock: midnight, 2.30pm / meal-times: breakfast (time), lunch(time), tea(time) etc.
We use IN before parts of the day: the morning, the afternoon / the middle of… (the night, the morning..)

THINK AND WRITE

Ask students to write sentences about themselves, using the phrases given and adding AT or IN.

Tell students to exchange books and check each other’s prepositions.

Invite volunteers to read out some of their sentences.

CREATE AND SPEAK

Put students in pairs to ask each other about their sentences in 2. They should ask one question for each of the time 
phrases given.

Read the language tip together.

As a class, make up some habits for Frank, including before / after ………..ing.

Write them on the board, then vote for the best five. Ask students to copy their favourite five into the box. 

1

2

3
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 » PAGE 36 LANGUAGE WORKOUT 3

EXPRESSING QUANTITY

THINK AND CHECK

A. Students match the numbers to the expressions in blue. 

Check as a class.

Key: A couple of = 2  a dozen = 12  one = 1   several = 5+   a few = 3-5

B. Students read the sentences and find the one which is in the wrong place. 

Tell students to cross it out in their book and rewrite it in the correct place.

Ask which phrase can’t be used with food, only liquids.

Key: Sentence 4 should be before sentence 1.        A splash of is only for liquids.

THINK AND WRITE

Students complete the sentences with what they have in their pocket, lunchbox etc.

Tell students to compare their sentences and to tell their partner what they would LIKE to have. They must use the 
phrases on the page.

CREATE AND SPEAK

Read the blue boxes as a class and check meaning.

Put students in pairs to take turns asking and answering the questions.

Tell them to report back to the class and tell you how similar or different they are. 

1

2

3
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 » PAGE 37 LANGUAGE WORKOUT 4

EXPRESSING SPONTANEOUS 
DECISIONS AND PLANS

THINK AND CHECK

Read the menu as a class and check meaning. Allow students time to note down or circle any new vocabulary.

Tell students to underline the dishes they would order.

Ask students to read the conversation and answer the questions.

Check answers as a class.

Key: The ‘white’ speaker. - decides before speaking
  The ‘red’ speaker. - decides during the conversation

Find out and discuss why the answers are correct.

THINK AND WRITE

Tell students to work in pairs to complete the paragraph with their conclusions.

Key: will   won’t  
  be going to     present continuous

Students read the conversation, and find and correct the error.

Key: Oh yes, I will. I’ll have a tomato juice.

Ask students to complete the sentences with the food they chose before, from the menu.

CREATE AND SPEAK

Read the role play instructions as a class. 

Put students in pairs to carry out the role play.

You may wish to ask confident students to perform for the class.

Refer students to their journals. 

1

2

3
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 » PAGE 38 AND 39 PERSONAL PAGES

TRIP WORKSHEETS
These pages can be used for one, two or even more day trips – it’s up to you and your students.

It is always useful for your students to consider the objectives of a trip before they start, as this gives them a focus 
and a sense of ‘mission’ rather than ‘random roam’. They can write the objectives in the box or in any of the pale 
yellow spaces…… allow them to graffiti these pages as they wish.

Read the worksheet BEFORE the trip and agree as a class which ideas to do – or do all of them! Prepare any questions 
before the trip or on arrival. 

After the trip, be sure to have a feedback session, where students share photos, interviews, and so on. 

After the trip(s), towards the end of the module, encourage students to complete all the boxes and tasks 
here, as they will form a good record for parents, and a good memory for students. It is something they can 
show when they go home.

 » PAGE 40, 41, 42, 43, 44 AND 45 PERSONAL PAGES

JOURNAL
There are recommendations in the module for when to use these pages, but allow students to fill them as they wish. 
This will increase the sense of ownership and learning. It also allows them to fully personalise, internalise and reflect 
on the language and the experience.

Allow time for journal-writing in your lessons, but also encourage students to use it in their free time.

Have a look at students’ journals, but DO NOT MARK THEM IN ANY WAY. If you notice any consistent problems – 
with spelling, grammar, lexical use etc. – you can do a quick five-minute ‘language surgery’ in class, without referring 
to either the journal or the student(s) in question. 

I thought we might need a quick look at X………….. Who can tell me what’s wrong with this sentence and why?  
Pablo come to class every day on foot. Etc.

 » PAGE 46, 47, 48, 49, 50, 51, 52 AND 53 LANGUAGE SUPPORT

LANGUAGE BANK
You may wish to add your own examples of useful structures and functions which you are using with the group.

Refer students to the Language Bank after each day’s work. Encourage them to note their own example sentences 
of each structure or function, particularly of those covered in this module.

Point out that they can continue to use these as their own, personal reference ‘booklet’ when they get home.

Encourage them to complete as much of it as possible, while they are studying with you, and plan periods when you 
can have a look at and help them correct their examples, as necessary.
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 » PAGE 54, 55 AND 56 LANGUAGE SUPPORT

LEXICAL SUPPORT
The items in the Lexical Support pages reflect the general topic area of this module. You may wish to add other items 
to reflect the language used during the week. 

Encourage the students to add their own items, and to annotate their entries to help them remember the context in 
which they were used. They will be able to use them when they get home as an extension of their time spent on the 
course in this environment.

FINALLY

Encourage the students to use their completed module as a record of what they have done this week, and to show 
their family, teachers and friends at home.

AND YOUR THOUGHTS

How did the week go?

Any suggestions for next time you use this module?
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AUDIO SCRIPT

TRACK 1

DIVE IN!

THE ORANGE MODULE: EXPLORING FOOD AND EATING HABITS HERE

By Fiona Mauchline.

Published by Delta Publishing 2019

F = female     M = male     TF = teens female     TM = teens male

 » DAY 1

TRACK 2

LISTEN UP! 

1
TF:  What are you eating?
TM:  I don’t know. It was in the fridge.
TF:  It doesn’t look good…. What’s it like?
TM:  It’s not bad. It’s got cream and fruit, and I think this is biscuit – something sweet and crunchy.

2
M:  What are you eating?
F:  Oh,  oh, I don’t know! Something Japanese maybe?
M:  Well, what does it taste like?
F:  I can’t say. It’s too hot and spicy! 
M:  Is it chewy?
F:  No…. oo…. It’s….. it’s… very very hot. But really moreish.

3
M:  Is that a pudding? It looks good. What’s it like?
F:  Pretty terrible. It’s like a pudding but with … I don’t know… some kind of meat in it. 
 The texture is revolting.
M:  That doesn’t sound great.
F:   It isn’t. It’s soft and… do you want some?

4
TM:  What are you eating? It looks like yoghurt.
TF:  Yes, it’s something like yoghurt but a little fizzy. 
TM:  Fizzy?
TF:  Yes. And there’s something sweet and sticky at the bottom. 
TM:  Oh. I don’t think I’d like that.
TF:  I can’t decide…. It’s not terrible. It’s…… unusual. 
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 » DAY 1 

TRACK 3

LISTEN UP!

Each one repeated three times, in a different accent each of the three times.

1
F:  What’s it like?
TF1:  What’s it like?
TF2:  What’s it like?

2
M:  What does it taste like? 
TM1:  What does it taste like?
TM2:  What does it taste like?

3
F:  What do you like?     
TF1:  What do you like?     
TF2:   What do you like?     

 » DAY 2

TRACK 4

SAY IT BETTER!

TF:  sweetened    
TM:  milky    
TF:  smashed    
TM:  scrambled    
TF:  toasted   
TM:  grilled    
TF:  fried     
TM:  boiled     
TF:  poached     
TM:  baked
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 » DAY 2 

VIDEO 1

CARTOON VIDEO

1
F:  Where’s the marmalade?  Marmalade .….  Can I have the marmalade?......  
M:  Hmmm? Pardon?
F:  Could you pass me the marmalade, please? 
M:  Oh. Yes. Here you are.
F:  Thanks. ………. And the butter……..?

2
M:  Would you like a coffee?  
TF:  Oh, yes please!
M:  A mug or a cup?  
TF:  Er, mug, please.
M:  Black or white?  
TF:  White please. 
M:  Sugar or sweetener? 
TF:  Neither, thanks.
M:  Biscuit?
TF:  Ooh, I’d love one.
M:  Plain or fancy?

3
F:  We’re nearly out of milk and potatoes.   Could you get some when you’re out, please?
……………………………………. 
TM: Here you are.
F: Perfect. Thanks.

4
TM:  Home! What’s for tea? 
F: Fish.
TM: Great.
……………………………………. 
F: Would you like any more?
TM: No thank you, I’m fine. Maybe a few more chips, thanks.

5
M: Ok! Dive in! …… Bon appetit!
……………………………………. 
F:  Thanks for dinner, thanks for dinner, thanks for ……  he’s asleep. 
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 » DAY 2    

TRACK 5

LISTEN UP!  

1
F:  What would you like for lunch? 
M:  What have you got for lunch?
TF:  What is there for lunch? 
F:  What do you have, today?
TM:  What are you getting for lunch? 

2
F:   What would you like for lunch? 
M:  Could I possibly have some chicken pie, if there is any?

3
TM:  What have you got for lunch?
TF:  It looks like there’s a cheese and ham sandwich and a yoghurt.

4
TF:  What is there for lunch? 
F:  We’re having lasagne and salad.

5
F:  What do you have, today?
M: There’s steak and chips or fish curry.

6
TM:  What are you getting for lunch? 
TF:  I think I’m going to have the ham and mushroom pizza and then apple cake. 
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 » DAY 3    

TRACK 7

1
TF: Excuse me, how much is that?       
M:  One fifteen each, three pounds for three.  
TF:  Ah, ok. I’ll take three. 
M:  Here you go. Want a bag with that?

2
F:  Can I help you with anything?              
TF:  No. I’m just looking.                                                                                                              
F:  I’ll be over here if you need anything.             

3
TF:  Good morning. Could I get these?            
F:  They’re £3 each.
TF:  That’s fine.                                 
F:  Can I get you anything else?
TF:  How much are the big green ones?                                
F:  £4.99. 
TF:  Ah, ok. No.  Just these.                              
F:  That’s £9 altogether.                                                                
TF:  Sorry, I haven’t  got anything smaller.        
F:  That’s alright. I’ve got change.     
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VIDEO 2

VLOGGER VIDEO

Two vloggers. One male (B), one female (G). 

G:  Hey there!
B:  Hi!
G:  I’m Samira and he’s …
B:  William
G:  So, this week, we’re answering questions from people who watch our channel.
B:  But why not send us your answers, too?
G:  Just write them anywhere … even in your journal.
B:  Right. First question’s for you, Samira. What’s your favourite type of music? 
G:    Music …. Easy. I like R & B, you know, dance music, mostly American, I suppose, but I LOVE reggae. Jamaican 

vibe. Marley. Yeah. My mum listens to it, so it’s like home and dancing … and Jamaican food is awesome too. 
There are a lot of places you can get it, here. Supermarkets and markets and that.

B:  Yeah?
G:  Yeaaaah. … Question for you. About TV. What kind of TV shows do you like? Series? Reality shows? ...
B:   Yeah, I like series best, I think. Reality shows … not much. I like that one where they make cakes. You know. 

The presenters are those two comedians, the Danish one and the English one? A tall one and a short one.
G:  The blonde woman and the man with the black hair?
B:  Yeah, that one. You know it. Cakes and biscuits and bread. 
G:  Oh yeah, I know. I saw one of the celebrity shows they did!
B:   And then there’s that British series with the Irish actor. About a gang in Birmingham. You know. Where they all 

have hats … caps.
G:  I LOVE THAT! Did you know it’s a true story? More or less. The peaky blinders were real!
B:  Seriously?
G:  Hundred per cent.
B:  Wow……. Right. Question. What films do you like? Do you have a favourite film director?
G:   Hmm, BIG question! I think…… I probably like superhero movies best. And fantasy. There’s a Mexican director, 

Guillermo del Toro, who makes really good movies. With monsters and love stories. Crazy but awesome. And I 
loved that African superhero movie – Black Panther.

B:  Is it African?
G:   Well, the characters are. But a lot of the actors are English. And maybe African too. … Anyway, a question. 

What’s your favourite food? Cookies? 
B:  Noooooooo! My favourite, favourite food is CURRY!! I love CURRY! Hot curry! 
G:  Do you like Thai or Indian curries best?
B:   Both! I love them. And British. Some curries are British. I love Thai green curries and Indian ones … all of them. 

And there are Chinese curries too. Mmmmmmmm. I’m hungry, now.
G:  Right! Last question. For both of us. What’s our favourite thing from here? 
B:  From here? From Britain or Ireland?
G:  Both.
B:   Me……… um………… scones and jam. Not always with cream. But with jam. And it has to be red jam. 

Strawberry or cherry. … You?
G:  Me… potato cakes with eggs for breakfast! Or pie and mash. Now I’m hungry, too!
B:  Wait! The question was ‘favourite thing’ so not only food.
G:  Ah ok. So …….. rugby!
B:  Halloween!
G:  Television!
B:  Internet!
BOTH:  FUDGE!!
BOTH:  See you next week!



Dive In! Teacher’s Notes. NP00850130695 – Delta Publishing 2019 51

Design: Susan Martin, The Write People for Design, Stirling, UK
Project Management: Swan Communication, Callander, UK



Checklist 
Target users: 
Students in the 14-16+ age group 
(extending to 16-18)

Language level: 
B1-B2 (receptive) / A2-B1 (productive)

Teacher’s Notes

THE PROJECT-BASED SHORT COURSE

Get in touch!
Your contact:
Sandra Savory
Sandra.savory@deltapublishing.co.uk

4 Modules x 4 titles
Length: 56 pages 

Structure: Divided into 5 units, each offering 
 3 hours classwork per day
 activities for out-of-class use 
 cumulative project work + presentation
 ‘journal’ pages for individual completion
 trip and visit worksheets
 basic reference grammar pages (same grammar focus across all 4 modules)
 vocabulary pages (module- / content-specific)

4 Module x 4 topics (can be used in any order)
 GREEN: OUT AND ABOUT: places, weekends, activities
 ORANGE: LET’S GET TOGETHER: food, eating habits, likes and dislikes, cultural variety
 BLUE: HOME AND AWAY: finding out about places, people and fitting in
 PURPLE: ME AND MY WORLD: doing things together, friends and making a positive impact

USPs
 Explores and makes use of the local environment.
 Encourages crosscultural observation and discussion.
 Designed specifically for use in the UK and Ireland.
 Does not clash with coursebooks used at home.
 Provides a personalised record of their time on the course to take home.


